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Abstract 

 

In this transcendental phenomenological study and related 

data analysis (Creswell & Poth, 2018; Moustakas, 1994), 

authors explored school counselor educators’ perceptions 

regarding recent changes in the profession. Through six 

focus groups, participants (n = 29) shared their experience, 

resulting in four themes: (a) range of reactions to changes in 

the field; (b) school counseling is less valued in the 

counseling profession; (c) inconsistent school counselor 

educator identity; (d) ardent advocacy. Authors discuss 

implications for school counselor preparation, identity, 

policy, and advocacy within an ecological framework and 

the need for additional national and international research. 

 

Keywords: counselor education, school counseling, school 

counseling policy, counselor identity, phenomenological 

design 

 

From an ecological perspective, the evolution and priorities 

of a profession can be best understood through the 

examination of intersecting factors or subsystems ranging 

from micro- to macro-levels (Bronfenbrenner & Morris, 

2006; McMahon et al., 2014; Warren et al., 2020). For 

example, since its inception, the field of school counseling 

in the United States, which includes preservice preparation 

and Kindergarten to 12th grade school counseling practice, 

has been influenced by and impacted a number of such 

subsystems: societal changes, professional organizations, 

and professional leaders, such as school counselor educators 

(SCEs). These subsystems range from macro level (e.g., 

societal changes) to exosystem level (e.g., professional 

organizations) to microsystem influences (e.g., preparation 

programs; Eissenstat & Bohecker, 2018). Recent changes in 

these subsystems, including a new relationship between 

national organizations, an updated national model (i.e., a 

systemic framework for school counselors’ work; American 

School Counselor Association [ASCA], 2019), and a new 

recognition for school counseling preparation programs, 

have the potential to impact policy, preparation and 

subsequent school counseling practice. Within this 

perspective, SCEs serve as educational leaders (Havlik et al., 

2019; McMahon et al., 2009) as they provide teaching, 

supervision, and professional orientation to preservice 

school counselors; deliver professional development and 

consultation to practicing school counselors; conduct 

research; and are active leaders in professional counseling 

organizations (ASCA, 2014; Warren et al., 2020). As such, 

in this study we conducted a phenomenological 

investigation to understand SCEs’ (N = 29) experiences and 

perceptions regarding recent changes in the counseling field 

in the United States.  

 

Ecological Influences on School Counseling 

 

Due to the systemic nature of the field, the school counseling 

profession can be best understood using a historical and 

ecological lens. In the last century, the profession has been 

shaped by multiple subsystems including societal changes, 

professional organizations, and professional leaders. First, 

the profession has been responsive to societal and 

educational priorities, thereby focusing on a range of 

professional efforts: vocational guidance, mental health, 

accountability, postsecondary planning (Gysbers & 

Henderson, 2012) and most recently social justice advocacy, 

and antiracist school counseling (Song et al., 2020). 

     Next, professional organizations have guided the practice 

of the profession as a whole and individuals in the field, all 

while influencing policy at the national and international 

levels. For instance, the International School Counselor 

Association (ISCA) is dedicated to the needs of international 

school counselors working in international schools with the 

goal of benefiting student success on a global level (ISCA, 

n.d.). In the United States, the ASCA, the flagship national 

school counseling organization has clarified school 

counselor roles through a host of contributions: a school 

counseling journal, professional standards and 

competencies, and the promotion of comprehensive school 

counseling programs, including the ASCA National Model 

(2019). Similarly, the American Counseling Association 

(ACA) is the largest counseling association currently 

housing 19 divisions encompassing counseling specialty 

areas, including the Association for Counselor Education 

and Supervision (ACES), which addresses clinical mental 

health and school counselors’ preservice preparation, as well 

as issues (e.g., supervision of practicing counselors, 

research) important to counselor educators (ACA, n.d.-a).   
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     The ACA and ASCA continue to influence the profession 

in part by defining the counselor role. In 2005, the ACA 

divisions worked over several years to create a common 

definition of counseling in the United States: “a professional 

relationship that empowers diverse individuals, families, 

and groups to accomplish mental health, wellness, 

education, and career goals” (Kaplan et al., 2014, p. 368). 

While most national organizations endorsed the definition, 

ASCA did not as they disagreed on a single counseling 

identity and suggested the possibility of “several counseling 

professions” (H. E. Sparks, personal communication, 

February 6. 2009, as cited in Kaplan & Gladding, 2011). 

According to ASCA, in the United States “school counselors 

practice counseling and are well-versed in mental health 

issues; however, they work in an education profession rather 

than a counseling profession with differences much deeper 

than the work setting,” defining “school counselors' role as 

educators” (Hickman, 2018, para. 10).  

     More recently, ACA and ASCA created a new 

collaborative relationship. Historically, ASCA was a 

division of the ACA (Gysbers, 2010); however according to 

Richard Wong, former executive director of ASCA, since 

the mid-1990s, ASCA has operated as an autonomous, 

independent organization while maintaining status as an 

ACA division (Wong, personal communications, March 27, 

2018). In 2018, ACA and ASCA changed the organizational 

structure created 65 years prior (ACA, 2018). This new 

organizational structure has the potential to impact other 

subsystems, including training preparation and policy within 

the profession. 

     Equally important professional organizations include 

accrediting bodies, which guide policy and preparation. The 

Council for Accreditation of Counseling and Related 

Educational Programs (CACREP) is the primary 

organization accrediting master’s and doctoral programs 

across counseling specialty areas (CACREP, 2015) in the 

United States. The most recent 2016 CACREP standards 

emphasize counseling as a universal program with a shift in 

graduation requirements from 48 to 60 credits for school 

counselor preparation programs focusing on school 

counselor foundations, contextual dimensions, and practice. 

Relatedly, the Council for the Accreditation of Educator 

Preparation (CAEP) accredits teacher education programs 

and provides content-specific standards and recognition 

though Specialized Professional Associations (SPAs), 

including school administration, school psychology, and 

special education (CAEP, n.d.). In 2019, ASCA offered the 

SPA recognition to preparation programs. They review 

school counseling graduate programs and determine 

national recognition based on ASCA SPA standards, 

emphasizing school counselors’ roles as educators, while 

also valuing mental health services for students (ASCA, 

2021).  

     The recent changes in the field impact school counselor 

training programs and the counselor educators charged with 

leading the training programs. According to the ASCA 

(2014) ethical standards, SCEs must be knowledgeable on 

school counseling program models, standards, and 

competencies; current trends; and professional 

organizations. Situated amidst the professional 

organizations and accrediting bodies, SCEs determine 

training foci and approaches, including whether preparation 

programs opt for CACREP accreditation, and/or CAEP: 

ASCA SPA recognition.  

 

Rationale and Purpose 

 

From an ecological lens, changes in professional 

subsystems, such as changes in professional organizations 

(e.g., the new ACA/ASCA relationship) and preparation 

program recognition (e.g., ASCA SPA) may impact SCEs 

and related subsystems, such as policy, advocacy, and even 

professional identity. Currently, there is a lack of empirical 

research examining SCE’s reactions to recent changes in the 

profession. SCE’s perspectives are crucial, as many of the 

recent changes impact the school counseling specialty 

specifically. In addition, gaining insight on SCEs’ 

perceptions of professional trends may inform school 

counselor preparation, practice, and priorities. As a result, 

the following research question guided the study: What are 

school counselor educators’ experiences regarding recent 

changes within the school counseling profession?  

 

Method 

 

We conducted an exploratory, phenomenological 

investigation of SCEs lived experiences with recent changes 

in the school counseling profession. Phenomenological 

research is often used to describe the essence of the lived 

experiences of a phenomenon, according to one sample of 

participants (Creswell & Poth, 2018; Flynn & Korcuska, 

2018; Moustakas, 1994). We aimed to capture the what and 

how of the given phenomenon particular to a sample of 

SCEs, utilizing Creswell and Poth’s (2018) steps to a 

phenomenological study, derived from Moustakas’ (1994) 

transcendental approach. Thus, the goal of this 

phenomenological investigation is not generalizability to all 

SCEs, but rather to gain a rich, in-depth perspective of the 

given sample (Creswell & Poth, 2018).  

 

Reflexivity Statement 

 

The first researcher is an associate professor in counselor 

education. She holds two master’s degrees, one in school 

counseling and another in educational psychology as well as 

a doctorate in educational psychology with a subspecialty in 

counseling psychology; her graduate education was 

completed in the United States. She was an elementary 

school counselor for 10 years and served on the state school 

counselor organization board of directors. She identifies as 

a White, cisgender female of European descent. The second 

researcher is an associate professor in counselor education 

specializing in school counseling. She completed both a 

doctoral and a master’s degree in counselor education and 

supervision and is influenced by her experiences as an 

elementary school counselor, and leader in school 

counseling professional organizations.; her graduate 

education was completed in the United States. She self-
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identifies as a White, cisgender female of European descent. 

The third researcher is an assistant professor in counselor 

education. She identifies as a Black female of African, 

specifically Nigerian, descent. She has a bachelor’s in 

guidance and counselling, a master’s in psychology and 

education for special needs, a post-master’s in school 

counseling, and a doctorate in counselor education and 

supervision; her graduate education was completed in the 

United Kingdom (U.K.) and the United States. She is 

influenced by her experience counseling K-12 students and 

working in British schools for over 10 years as a school 

social worker. All three authors are professional members of 

ASCA, ACA, and ACES, and they all presently work in the 

United States. 

     Corresponding with a phenomenological approach, we 

prescribe to a social constructivist perspective, inquiring as 

to how participants construct knowledge, and we believe 

reality is largely contextual, varied, and subjective (Creswell 

& Poth, 2018; Flynn & Korcuska, 2018; Hays & Singh, 

2012). In regard to ontology, we believe humans’ 

perceptions of reality are subjective, with the absence of one 

universal truth. We prescribe to the epistemological 

perspective that knowledge is unlimited and is created 

through the research process and the researcher-participant 

relationship. Pertaining to axiology, we contend individuals’ 

reality is influenced by their values and assumptions, and as 

such, engaged in bracketing through reflexive journaling, 

and extensive research team conversations, described in the 

trustworthiness section. 

 

Participants 

 

We developed a purposeful sample of participants (n = 29) 

who had experiences with the phenomenon under 

investigation and met the inclusion criteria (Flynn & 

Korcuska, 2018; Hays & Singh, 2012). To participate, 

participants had to be employed as SCEs, specializing in 

school counseling, at the time of data collection. 

Specializing in school counseling was operationalized by 

self-identification and meeting two of the following within 

the last three years: (a) teaching school counseling specific 

graduate courses; (b) holding membership in school 

counseling professional associations at the regional, state, or 

national level;  (c) engaging in school counseling research 

(e.g., conducting, writing, and publishing research 

pertaining to school counseling); and/or (d) engaging in 

school counseling professional service/leadership (e.g., may 

include elected or appointed positions for a school 

counseling professional organization, program or 

department, or conference).  

     Participants identified as women (76%; n = 22) and men 

(24%; n = 7); White/European American (93%; n = 27), 

American Indian or Alaska Native, Native Hawaiian, or 

Other Pacific Islander and White (3%; n = 1), and not 

specified (3%; n = 1). The mean age of participants was 44.6 

years (range: 30-67 years; SD = 12.07), and participants 

represented 22 states across the United States. Participants’ 

academic ranks included assistant professors (66%; n = 19), 

associate professors (14%; n = 4), professors (17%; n = 5), 

and clinical faculty (3%; n = 1). In addition, participants 

relayed holding the following positions: program 

directors/coordinators (21%; n = 6) and chair (3%; n = 1); 

they had a mean of 8.64 years of experience in academia 

(range: 1-37 years; SD = 9.53). Participants were members 

in professional organizations, most frequently ACA (97%; n 

= 28), ASCA (97%; n = 28), State Counseling Association: 

(97%; n = 28), and ACES (83%; n = 24). The majority 

reported their programs were CACREP accredited (86%; n 

= 25) or seeking CACREP accreditation (7%; n = 2), while 

others were not accredited (7%; n = 2).  

 

Data Collection and Analysis 

 

Before data collection, the study was granted human 

subjects review committee approval. This is a rigorous 

scholarly process of scrutiny required in North American 

universities to conduct investigations. We marketed the 

study through targeted announcements on social media, via 

email, and at professional meetings. Social media and email 

outlets included CESNET (an international listserv for 

counselor educators), a school counselor education 

Facebook group, the ASCA Scene (professional newsletter) 

for SCEs, ACA Connect specific to school counselors and 

Association for Child and Adolescent Counseling (ACAC) 

members. Also, we made announcements at professional 

meetings for the ACES school counseling interest network. 

We purposefully marketed to members in multiple 

professional associations (ACA, ASCA, ACES). Individuals 

interested in participating completed an online survey which 

included questions on availability, demographics, and 

inclusion criteria. In alignment with Patton’s (2015) 

recommendations on focus group size and interview length, 

we conducted six, one-hour focus groups (n = 29; focus 

groups n = 3, 4, 5, 5, 5, 7), utilizing WebEx, an online video 

conferencing platform. Participants were placed in focus 

groups based on their availability. The first researcher led 

each focus group; the second and third researcher alternated 

attendance. Focus groups were used to capture a range of 

viewpoints, and to promote engaged interaction between 

participants (Kvale, 2007). Further, we used semi-structured 

interview questions, as is commonly found in 

phenomenological investigations (Flynn & Korcuska, 2018) 

and aligned with a social constructivist perspective 

(Creswell & Poth, 2018). Specifically, we started the 

interview by saying: We have had several developments in 

the last year in the school counseling profession. During this 

focus group, we would like to hear about your reactions to 

these changes. Who would like to begin? Consistent with a 

semi-structured interview protocol (Creswell & Poth, 2018), 

as participants responded, we reflected content and meaning, 

and asked probing questions, based on participant answers. 

Thus, common in qualitative research (Creswell & Poth), we 

asked broad, overarching interview questions related to the 

research topic, and then asked semi-structured follow-up 

probing questions individualized to participants’ responses. 

As such, the follow-up reflections and questions varied by 

focus group. Last, interviews were recorded then transcribed 

by a secure transcription service.  
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     For data analysis, we used Creswell and Poth’s (2018) 

steps to a phenomenological study, based on Moustakas’ 

(1994) transcendental approach. First, to become familiar 

with the data, we individually read through all transcripts 

several times and discussed our reactions and biases, as well 

as strategies to bracket or set aside our experiences, in an 

effort to highlight participants’ experiences. Reading the 

transcripts multiple times was particularly important given 

the volume of data we secured through six focus groups with 

29 participants. Second, we conducted systematic data 

analysis, starting with narrow then moving to broader units 

of analysis. For instance, the first researcher reviewed and 

horizonalized the first transcript, highlighting statements of 

meaning. Then the second researcher provided consensus 

coding and reviewed the coded transcript for agreement and 

disagreement. The third researcher reviewed each transcript 

consensus coded by the first two authors and provided 

feedback. Thus, we engaged in intercoder agreement, 

meeting to discuss and reach consensus on all discrepant 

horizons, then put all horizons into a codebook. This data 

analysis process was repeated for every transcript, with the 

first and second researcher alternating roles as lead coder. 

Third, when horizonalization was complete, we 

independently reviewed the codebook and organized the 

horizons into clusters (i.e., themes and subthemes). Next, we 

met to compare themes, subthemes, and corresponding 

horizons, until reaching full consensus. Last, the first 

researcher used the codebook to write the overall essence of 

what and how participants experienced the phenomenon 

(i.e., textural and structural descriptions), which was 

reviewed and modified by the second and third researchers 

(Creswell & Poth, 2018; Moustakas,1994).  

 

Establishing Trustworthiness  

 

We used trustworthiness strategies aligned with the 

phenomenological approach, and frequently used in 

counseling-specific phenomenological investigations 

(Creswell & Poth, 2018; Flynn & Korcuska, 2018; Hays & 

Singh, 2012; Moustakas, 1994). First, to prioritize 

participants’ perspectives and minimize our biases and 

assumptions, we engaged in bracketing through reflexive 

journaling and discussions during research meetings. 

Second, we engaged in triangulation, for confirmability. We 

conducted researcher triangulation, or intercoder agreement 

by reviewing and reaching consensus on all data analysis 

(e.g., all horizons, codes, etc.). Also, we triangulated, or 

analyzed data across focus groups. Third, we conducted 

member checking in several phases of the study: during 

interviews (e.g., reflecting and confirming participants’ 

meaning); requesting feedback and confirming the accuracy 

of participants’ interview transcripts; and soliciting 

participant feedback and confirmation of accuracy regarding 

the results of the study (e.g., we sent all participants the 

results via email). All participants engaged in the member 

checking of transcripts and a summary of the results. First, 

overall, participants agreed with the transcripts, providing 

minimal feedback. Participants did suggest minor changes 

in spelling and asked for assurance of anonymity. Second, 

we provided participants a summary of the results and 

similar to the transcripts, suggestions were minimal. One 

participant suggested greater clarification on a theme and 

two other participants asked for greater focus on the impact 

of accreditation, which we did. Finally, multiple participants 

expressed that the results captured their experiences and may 

be helpful for later advocacy. 

     Fourth, we utilized an external auditor, an associate 

professor in counselor education with training and 

experience publishing school counseling-specific qualitative 

research. They provided feedback (e.g., confirmability and 

rival explanations) after reviewing our audit trail, field notes, 

coded transcripts, codebook, and drafted method and results. 

Based on their feedback, we modified names of some 

subthemes and codes to be more specific and added a 

subtheme. Fifth, we included negative case analyses, or 

counternarratives in the results as appropriate, to elucidate 

varied participant perspectives, in addition to the given 

themes and subthemes. Last, we described our background 

and positionality through a reflexivity statement, and also a 

thick, rich description of the method and results, for 

transferability and replication.  

 

Table 1 
Themes and Subthemes 

 

Theme Subtheme 

Range of Reactions to Changes in the Field 
 

 

School Counseling is Less Valued in the Counseling Profession 1. Professional Legitimacy 
2. School Counseling is Less Prioritized in the Counseling 

Preparation Programs 
3. School Counseling Faculty are in the Minority 
 

Inconsistent School Counselor Educator Identity 1. Conjoined Identity  
2. Educator First Identity 
3. Counselor First Identity 
4. Identity Confusion 
 

Ardent Advocacy  
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Results 

 

We identified four themes related to SCEs’ experiences with 

recent changes in the profession: (a) range of reactions to 

changes in the field; (b) school counseling is less valued in 

the counseling profession; (c) inconsistent school counselor 

educator identity; (d) ardent advocacy (see Table 1). These 

themes contextualize the experiences and voices across 

participants. Next, we present each theme and when 

applicable, associated subthemes and counternarratives. 

 

Theme 1: Range of Reactions to Changes in the Field 

 

     Participants expressed a range of reactions to recent 

changes in the school counseling profession including a 

continuum of feelings. Specifically, participants’ reactions 

to changes in the field often focused on the formal separation 

between ACA and ASCA. Although some participants 

conveyed feeling hopeful or positive, others were negative 

or concerned about the new relationship. On one hand, one 

participant said, “we are powerful enough in numbers as far 

as school counselors…We can stand on our two feet… this 

change [will] be okay. There's going to be ripple effects... 

and I think we'll be fine” (focus group [FG] 6). A different 

participant in FG 6 shared “I really do believe that we are 

making strides in the [right] direction.” Yet another stated, 

“I actually felt liberated [about the changes]… this is all 

about focus, it's time.” (FG 4). Finally, one participant said, 

“for me, the [new relationship] has been a good thing 

because I'm hoping we will find our voice, and our platform 

that no longer hinges upon the preferences of another field” 

(FG 5).  

     In contrast, other participants expressed worry and loss 

related to the formal separation between the two professional 

organizations (i.e., ASCA and ACA). One participant noted, 

“so there's a loss and a sadness, and maybe that's what we 

need as a profession… to mourn what's been, to birth what's 

going to be” (FG 2). Similarly, participants reported feeling 

concerned, with one participant stating, “overall [I have] 

feelings of being unsettled and fearful in that whole process” 

(FG 3). One participant noted, “I really worry. I hope that 

we would push and pull together, this profession. But I also 

very much worry that we're going to push and pull and 

separate…I worry that we're going to fragment our 

profession” (FG 1). Finally, one participant shared, “this has 

been a continual struggle for me in trying to pick a side in 

terms of ASCA vs. ACA” (FG 4). To that end, some 

participants perceived that school counseling lacked an 

organizational home. 

     To present a less commonly expressed counternarrative, 

some participants were not surprised by the changes. One 

participant stated, “I can tell you that the disaffiliation was 

not a surprise, as someone who has been involved with both 

organizations for many years” (FG 4) and “[when I heard the 

news about the new relationship] I remember stopping what 

I was doing and being very confused…why are they even 

announcing this? They [the organizations] haven't done the 

same thing for a long [time]…I feel like they've been split” 

(FG 2). 

Theme 2: School Counseling is Less Valued in the 

Counseling Profession 

 

Participants in this study identified that school counseling 

may not be valued or influential within the greater 

counseling profession, compared to clinical mental health 

counseling, and in light of recent changes. Within this 

theme, we noted the following subthemes: (a) professional 

legitimacy; (b) school counseling is less prioritized in 

counseling preparation programs; (c) school counselor 

education faculty are in the minority.  

 

Professional Legitimacy. Many participants shared 

concerns about the impact of recent changes on the 

legitimacy of the school counseling profession. Some 

participants predicted less legitimacy and fragmentation, 

while others suggested more legitimacy and cohesion. On 

one hand, participants expressed concern that changes, such 

as the new relationship between ACA and ASCA, and the 

ASCA SPA recognition may lead to professional 

fragmentation, “all of this separating, and identity, and 

recognitions. I'm really worried about what that's going to 

do for us and our legitimacy as mental health professionals. 

Are we going to lose something one way or the other?” (FG 

3). In addition, a participant discussed, “I guess my biggest 

concern is… [will] this new [CAEP/ASCA] accreditation 

option weaken the school counseling profession?” (FG 1). A 

participant suggested that recent changes were particularly 

salient given current societal needs: 

 

…within broader society in America, we're finally 

arriving at a point in time and in a socio-political 

context where there is a heightened awareness of the 

need for mental health services. And we're making 

some strides in stigma reduction and recognizing the 

need--especially among school-aged youth--to have 

mental health support. And if this [separation] 

somehow changes that and reduces school counselors' 

ability to advocate professionally for their skills and 

abilities as mental health professionals, then I'm 

concerned that that's potentially a missed opportunity 

(FG 3). 

 

On the other hand, some participants felt hopeful that the 

changes in the field might lead to opportunities for increased 

legitimacy and strengthening of the school counseling 

profession. For example, one participant shared, “counselors 

are in leadership positions and they bring to those positions 

very valuable skills... The goals have always been to help 

students succeed. We are now doing that better than ever 

because of the [recent] changes” (FG 4). Similarly, 

 

“I don't think school counselors are sitting at the 

education table enough… we need school counselors 

at… every state Department of Education… if we're 

not… then we're not included in the conversation 

about education and student mental health. And that's 

where, again, I feel hopeful [about the profession’s 

potential for legitimacy]” (FG 5).  
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School Counseling is Less Prioritized in the Counseling 

Preparation Programs 

  

Participants were concerned about their lack of influence 

within counselor training programs. One participant shared, 

“school counseling in practice, in programs, becomes 

collateral to mental health counseling, mental health 

culture” (FG 6). Another relayed, “most classes are taught 

by people who have clinical mental health backgrounds or 

maybe spent some time in school but not as a school 

counselor. We really need more school counselor educators 

with actual school counseling experience” (FG 6). A final 

participant reiterated “I've been working hard to advocate 

that some of the courses we teach [that are] cross-listed with 

mental health [courses] not be cross-listed [any longer]... 

when we cross list courses, we often teach to the least 

common denominator [clinical mental health]” (FG 4).  

     Some participants felt this marginalization also extended 

to the impact of accreditation on preparation programs, as 

one participant noted, “I think that the CACREP standards 

privilege mental health. I don't think they do a great job of 

preparing school counselors for the complicated world of 

working in schools” (FG 2). This was echoed by another 

participant who stated, “I still don't feel like we have 

anybody [accrediting bodies] that serves us” (FG 1).  

 

School Counseling Faculty are in the Minority 

 

Related to the preparation, participants believed they were 

perceived as having less influence as school counseling-

focused faculty. For example, one participant stated, “I think 

sometimes my school counseling students feel like they're 

the minority or the other compared to the mental health 

students and I think it’s really more that as a school 

counselor educator, I'm the minority” (FG 4). A different 

participant in FG 4 shared, “many of us have been... isolated 

in a [preparation] program that is more clinical mental health 

faculty and then one or two school counselor educators.” 

Another stated “I feel pretty alone in a counselor education 

world” (FG 2). 

 

Theme 3: Inconsistent School Counselor Educator 

Identity 

 

For many participants, the changes in the field led to 

questions about their professional identity, as evidenced by 

the following subthemes: (a) conjoined identity; (b) educator 

first identity; (c) counselor first identity; (d) identity 

confusion.  

 

Conjoined Identity. Some participants viewed their 

professional identity as a connected framework comprised 

of both education and counseling, “I see myself… 

supporting more of a conjoined identity, where we're both 

counselors and educators in equal measure.” (FG 2). Yet 

another stated, “I still remember my professor telling us, 

‘you're both counselors and educators.’ And that really 

solidified my identity as both, and I tell my students that 

now.” (FG 1). These beliefs translated into practice, with 

another participant stating, “I am teaching students in both 

[counseling and education], and I want to have an 

understanding of all of what counseling looks like in 

different spaces” (FG 4).  

 

Educator First Identity. Other participants described an 

educator first identity, “I see my role in the schools as an 

educator” (FG 2). Another described the advantages to 

positioning themselves in education, 

 

Through communicating leadership, looking at trends, 

looking at research, [I] realized that we had one foot in 

mental health and one foot in education. We were 

falling in the river by doing that. We had to put both 

feet somewhere and landed in education (FG 4). 

 

Still others noted that recent professional changes may lead 

to an identity steeped in education, “in my heart, in the next 

five years, I'm going to see school counseling shifting more 

and more away from a clinical aspect and more and more 

into an educational world” (FG 1). 

 

Counselor First Identity. In contrast, other participants 

focused on a counselor first identity, such as, “I want to 

advocate for us to... maintain our alignment with mental 

health programs, and to maintain our identity as 

counselors... mental health counselors with a school 

specialty” (FG 3). Similarly, participant in FG 4 noted, “I 

believe in the ASCA model, yet I also strongly identify as a 

counselor first and want to advocate for clinical training for 

school counselors.”  

 

Identity Confusion. Multiple participants reported 

confusion about the changes in the profession and the 

subsequent impact on professional identity; one participant 

shared, “we're kind of stuck… we're not mental health 

experts...and we're not educators. What are we then? We're 

in this weird middle ground” (FG 5). Yet another participant 

stated that this new relationship, or a separation between 

school counseling and counseling “would make me wonder, 

what am I?” (FG 2). This confusion led some to question the 

field overall, “I'm in a mixed place [in terms of identity] and 

it makes me wonder, how is this going to shape our 

profession? What is our role as school counselor educators 

in that…?” (FG 6) 

 

Theme 4: Ardent Advocacy  

 

The final theme was one of enthusiasm and advocacy. As 

participants discussed recent changes in the profession, they 

described their commitment as ardent advocates for the field 

and for training students. This passion was demonstrated by 

the following participant, 

 

It's rare to find a school counselor educator who doesn't 

love school counseling. We're all so passionate about 

this profession and this field. And so that heightens 

those negative emotions even more, like not only does 

this [the professional changes] have potential negative 
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implications for the profession. But, it's a profession we 

love (FG 1). 

 

Within the focus of advocacy, SCEs questioned how to 

support advocacy, in the current climate: 

 

We love our field. We're passionate about the field. We 

want to protect our field and move it forward. But if 

we're not really listening to each other, how can we do 

that? We need a unified voice…a unified mission that's 

clear (FG 5). 

 

Also, participants discussed the ASCA Model as a means of 

professional advocacy, “the ASCA framework, the model 

for school counselors and school counseling programs [has] 

given us a common language for school counselors…it's 

helped with professional identity... and has become quite an 

advocacy tool” (FG 4). Participants’ advocacy was also 

driven by the potential to impact students at the graduate and 

K-12 levels, “we need to … have [faculty] in front of 

students who want to advocate for the profession. So then 

we can continue to disseminate that information through our 

students. And ultimately, to impact the students K-12 that 

we're serving” (FG 4). One participant noted the important 

role SCEs play by focusing on teaching preservice school 

counselors to be future advocates,  

 

Counselor educators make sure that our students leave 

our [preparation] programs with a sense of who they are 

and what they can do with their professional identity, 

and the ability to promote it and to advocate. I hope that 

with the split and the emphasis of professional identity, 

that can happen… the ability to advocate for one's 

expertise (FG 6). 

 

Finally, a different participant in FG 6 shared, “after hearing 

[about] the advocacy efforts that you're doing, I have this 

recognition...we [SCEs] are such a resilient bunch and we 

have worked really hard to advocate for our profession and 

then pass that on to our students.” 

 

Discussion 

 

In examining SCEs’ experiences, we noted a variety of 

responses to recent changes in the field, as well a shared 

passion for the profession. Specifically, in response to the 

new relationship between ACA and ASCA, participants 

shared a range of robust reactions, including optimism, 

frustration, concern, and anticipation. Whereas these 

reported changes and the related reactions are empirically 

novel within the counseling profession, they parallel 

organizational shifts and member reactions that have 

occurred in other professions. For example, individuals in 

the library science profession have struggled to solidify and 

present as a united identity, due largely to the potential 

division into two professional subgroups (library and 

information science). Professionals within this field have 

expressed regret, fear, and frustration at the inability of their 

profession to overcome fragmentation (Eissenstat & 

Bohecker, 2018). Hence, SCEs’ range of reactions reported 

in the present study may be typical in the context of 

substantial professional changes.  

     Furthermore, applying an ecological perspective 

highlights the relationship between recent changes in 

subsystems of the school counseling field. First, at a 

macrolevel, when discussing changes in the field, 

participants expressed that the school counseling specialty is 

less prioritized within the overarching counseling field. In 

particular, counseling subsystems including professional 

organizations, accreditation standards and preparation 

programs typically focus on the clinical mental health 

specialty as the default, leaving school counseling in the 

minority. These findings expand upon similar studies, in 

which SCEs reported that non-school counseling faculty 

typically prioritized clinical mental health topics within their 

counselor education coursework (Watkinson et al., 2018). 

At the exosystem level, participants in this study reacted to 

the potential impact multiple accreditation options may have 

on preparation programs. Specifically, some individuals 

questioned whether the advent of two different accreditation 

or recognition options might divide the field, with some 

preparation programs focusing on ASCA SPA standards and 

others on CACREP standards. These questions align with 

recent research that note the impact of accreditation on a 

profession’s quality and strength (Eissenstat & Bohecker, 

2018) and again reflect similar changes in other fields. For 

example, accrediting bodies have been noted to strengthen 

preparation in fields including Audiology/Speech-Language 

Pathology, Library Science, and Teaching (Eissenstat & 

Bohecker, 2018). From a policy perspective this is critical, 

as there is a need for consistent competencies within 

preparation programs that “target advocacy, leadership and 

implementation of programs” (Warren et al., 2020, p. 75).  

     Additionally, SCEs discussed the potential impact of 

changes in the field on the microlevel of professional 

identity. Some believed these recent changes symbolized 

school counseling prioritizing an “education first” identity 

while others were concerned about professional 

fragmentation and identity confusion, preferring a 

counseling-focused identity. Still others supported a 

conjoined counselor and educator identity. These findings 

reflect the literature, noting the school counseling 

profession’s on-going journey toward professional identity 

definition (Cinotti, 2014; Lambie et al., 2019). Specifically, 

scholars have situated school counseling within the 

counseling field (ACA, n.d.-b), noting direct counseling as 

the least diffused and most unique role school counselors 

provide in schools (Astramovich et al., 2013). Others have 

highlighted school counselors’ important role in students’ 

academic development (College Board, 2011), while others 

suggest a conjoined identity, noting the importance of school 

counselors meeting the increased mental health needs of 

some students, while also serving all students (DeKruyf et 

al., 2013; Gruman et al., 2013; Lambie et al., 2019). 

     Finally, SCEs in this study communicated passion and 

advocacy regarding their work that transcended throughout 

subsystems. Advocacy united rather than divided 

participants, regardless of their reactions to professional 
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changes or professional identity. Similarly, advocacy is a 

theme prioritized throughout the school counseling 

profession (ASCA, 2019; Education Trust, 1997), with 

SCEs’ advocacy playing a critical role in shaping the 

profession (McMahon, et al., 2009). In this present study, 

SCEs communicated hope for a unified professional voice 

that strengthens the work of K-12 school counselors and 

stand ready to advocate for the profession.    

 

Limitations 

 

The current study should be considered within the context of 

the limitations. First, given the interactive nature of focus 

groups and the lack of anonymity, participants’ responses 

could have been influenced by social desirability as well as 

willingness to participate, especially given the power 

differential within focus groups. This power differential may 

be particularly salient for individuals who have historically 

had less power and privilege in U.S. systems, such as people 

of color, pre-tenured and non-tenured positions. We 

countered these limitations by sending transcripts and the 

findings to each participant for individual member checking. 

Second, we were limited by a lack of ethnic/racial diversity 

in our sample, which impacts the findings. To elaborate, we 

had several SCEs from diverse racial/ethnic backgrounds 

who signed up to participate in focus groups and then later 

withdrew (n = 12), often citing scheduling conflicts. 

 

Implications for Policy, Evaluation and Future 

Research 

 

The SCEs in the present study discussed a range of reactions 

resulting from the recent changes in the school counseling 

profession, underscoring that the present time is one of 

professional transition. This transition provides a unique 

opportunity to shape the future of school counseling by 

working within the ecological subsystems in the profession. 

In response to this professional transition, we provide 

several suggestions, rooted in the findings of this study.  

     SCEs’ reported concerns about the influence of the many 

different professional organizations including CACREP, 

CAEP, ASCA and ACES on practice and policy. Similarly, 

“as the agents of a discipline, professional associations are 

the institutions wherein power is gained or lost, and where 

the evolution of a professional group can be best 

orchestrated” (Leahy et al., 2011, p. 2). Thus, SCEs 

indicated a variety of responses to the CACREP program 

accreditation and the burgeoning ASCA SPA recognition. 

Research has noted that multiple accreditation bodies may 

threaten public perception of professional unity (Eissenstat 

& Bohecker, 2018) and impact how and whether preparation 

programs adopt uniform practices and guidelines (Warren et 

al., 2020).  

     Given the interconnection between consistent school 

counselor preparation, policy advances, professional 

identity, and positive outcomes for all K-12 students 

(Warren et al., 2020), we recommend professional 

organizations highlight the overlap between CACREP 

accreditation and the ASCA SPA, providing resources for 

SCEs interested in pursuing both simultaneously. In 

addition, CACREP, CAEP, and ASCA could create a 

crosswalk of overlapping content between CACREP 

accreditation and ASCA SPA recognition to evaluate efforts 

and create a joint statement related to the key areas of 

preparation of K-12 school counselors. In addition, we 

suggest organizations provide education sessions to increase 

awareness and combat misinformation (e.g., the ASCA SPA 

has been misperceived as an accreditation, rather than a 

program recognition) to reduce questions related to program 

evaluation.  

     Relatedly, SCEs reported a desire for but lack of an 

organizational home in which they are prioritized. We 

suggest SCEs can use their leadership roles in organizations 

to advocate for such a home, starting with a joint interest 

network across organizations. This interest network could 

include ACES and ASCA members, and members of 

CACREP board, providing an organizational home rooted 

in multiple perspectives. This network could provide 

guidance on policy, preparation and evaluation which spans 

across different professional organizations’ ideologies. 

     Finally, the SCEs expressed differing preferences for 

professional identity—both their own identities and the 

identity within the profession: should the school counseling 

profession value education first, counseling first, or have a 

conjoined identity? On one hand, SCEs could continue with 

these varied professional identities (e.g., counselor or 

educator), which may lead to continued fragmentation. 

Instead, similar to some participants, we suggest that SCEs 

consider an identity inclusive of both counseling and 

education. This conjoined, relativistic or multifaceted 

professional identity could be inclusive of a breadth of 

perspectives, existing on a continuum between education 

and counseling; furthermore, this identity has been 

suggested by others (e.g., DeKruyf et al., 2013 Lambie et al., 

2019), most recently with Levy and Lemberger-Truelove 

(2021)’s nondual and nonhierarchical school counselor 

identity. This inclusive professional identity responds to 

Warren et al.’s (2020) recommendations to “unite and 

determine who [school counselors] are, what they do, and 

their value to student success” (p. 63). The identity of SCEs 

may impact the identities of practicing school counselors, 

thus in an effort to unite SCEs, we suggest seeking 

commonalities.  

     One final commonality demonstrated in this study was 

participants’ commitment to advocacy and their shared 

passion for the field. Advocating to strengthen the 

profession may serve to build a bridge, reminding SCEs of 

their overlapping purpose. To that end, we suggest SCEs 

advocate within and across various ecological subsystems 

(e.g., preparation programs; professional organizations; 

program accreditation and recognition). At a micro level, to 

address marginalization within preparation programs, SCEs 

can educate mental health colleagues on the conjoined 

identity, enhancing how to prepare future school counselors. 

In addition, SCEs can develop textbooks that bridge the gap 

between counseling and education (e.g., Dollarhide & 

Lemberger-Truelove, 2018), and advocate for their use 

within counseling graduate programs, across counseling 
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specialties. Further, SCEs can collaborate with colleagues in 

combined clinical mental health/school counseling graduate 

programs to intentionally incorporate interdisciplinary 

course assignments (Watkinson et al., 2018), emphasizing 

school counselors’ multiple roles, and focusing on current 

initiatives, (e.g., Social Emotional Learning/SEL: Bowers et 

al., 2018; Multi-Tiered Systems of Support/MTSS: 

Goodman-Scott et al., 2019; and mental health: Lambie et 

al., 2019). On a macro level and in response to participants’ 

desire to advocate beyond the profession, SCEs and national 

organizations can educate stakeholders within larger 

subsystems (e.g., district administrators, state and federal 

legislators, the public) to communicate the school counselor 

role, as specialists in social/emotional, academic and 

college/career readiness and mental health in schools. 

     The results of this study may lead to several future 

research implications. Researchers can examine SCEs’ 

perceptions and experiences with professional changes, 

utilizing a larger, diverse sample (e.g., outside of the United 

States) and quantitative survey methods, for greater 

generalizability. This may also include examining strategies 

to strengthen SCEs’ perceptions of their professional 

prioritization, as well as their feelings of belongingness in 

an organizational home. Next, researchers may also 

examine policies that have the most direct impact on school 

counselor preparation programs and subsequent school 

counselor identity. Further, researchers could use 

professional identity scales (Woo et al., 2017) to investigate 

how and whether such as a school counselor preparation 

programs impact school counseling practitioner identity and 

activities, which builds upon recent research (Fan et al., 

2019). Last, research should extend beyond the United 

States to examine the subsystems impacting school 

counseling practice in other countries. 

 

Conclusion 

 

The SCEs in the present study discussed a myriad of 

perceptions and experiences pertaining to recent changes in 

the school counseling field in the United States, highlighting 

ongoing concerns related to professional training, and 

reinforcing scholars’ claim that the school counseling 

profession remains at a critical juncture (Reiner & 

Hernandez, 2013). Although changes can be a typical aspect 

of professional organizations’ lifecycles, how SCEs respond 

to these changes could serve to weaken or strengthen the 

profession, especially given SCEs’ impact on the field.  

     This study highlights how the school counseling field is 

shaped by many subsystems, which may have similarities or 

differences to the practice in other countries. As the school 

counseling profession continues to evolve in response to 

societal and global trends, we are hopeful that the lessons 

learned may be helpful to counselor educators both in the 

United States and abroad, especially in places where school 

counseling is still in its infancy and school counselor 

advocacy is growing. SCEs have a pivotal role in how they 

manage these ebbs and flows of the trends, changes in 

professional associations, and the subsequent preparation of 

K-12 school counselors. Thus, SCEs can use their voices for 

unification to move the field forward and focus on the 

purpose of the profession: serving students and schools. 

 

Author Note 

 

Jennifer Betters-Bubon, Department of Counselor 

Education, University of Wisconsin-Whitewater. Emily 

Goodman-Scott, Department of Counseling and Human 

Services, Old Dominion University. Olamojiba Bamgbose, 

Department of Counselor Education, University of 

Wisconsin-Whitewater. Correspondence concerning this 

manuscript should be addressed to Jennifer Betters-Bubon, 

Department of Counselor Education, University of 

Wisconsin-Whitewater, 6039 Winther Hall; 800 N Main 

Street, Whitewater, WI 53190 (email: bettersj@uww.edu). 

 

Disclosure Statement 

No potential conflict of interest was reported by the authors. 

 

Funding 

The authors received no financial support for the research, 

authorship, and/or publication of this article. 

 

ORCID 

Jennifer Betters-Bubon      0000-0001-9243-708X  

Emily Goodman-Scott      0000-0003-4129-3308    

Olamojiba O. Bamgbose      0000-0001-6222-6505  

 

References 
 

American Counseling Association. (n.d.-a). About ACA. 

https://www.counseling.org/about-us/about-aca  

American Counseling Association. (n.d.-b). Professional 

school counselor. https://www.counseling.org/ 

membership/aca-and-you/school-counselors/school-

counselor-infographic#  

American Counseling Association (2018, March 21). 

American Counseling Association and the American 

Counselor Association Announce New Collaborative 

Relationship. https://www.counseling.org/ 

news/updates/2018/03/21/american-counseling-

association-and-the-american-school-counselor-

association-announce-new-collaborative-relationship  

American School Counselor Association. (2014). The 

school counselor and school counseling preparation 

programs.https://www.schoolcounselor.org/Standard

s-Positions/Position-Statements/ASCA-Position-

Statements/The-School-Counselor-and-School-

Counseling-Prepara 

American School Counselor Association. (2019). ASCA 

national model: A framework for school  counseling 

programs (4th ed.). Author. 

American School Counselor Association (2021). ASCA 

School Counselor Education/Preparation Program 

Frequently Asked Questions. 

https://www.schoolcounselor.org/Recognition/ASCA

-Recognized-School-Counselor-Preparation-

mailto:bettersj@uww.edu
https://orcid.org/0000-0001-9243-708X
https://orcid.org/0000-0003-4129-3308
https://orcid.org/0000-0001-6222-6505
https://www.counseling.org/about-us/about-aca
https://www.counseling.org/%20membership/aca-and-you/school-counselors/school-counselor-infographic
https://www.counseling.org/%20membership/aca-and-you/school-counselors/school-counselor-infographic
https://www.counseling.org/%20membership/aca-and-you/school-counselors/school-counselor-infographic
https://www.counseling.org/%20news/updates/2018/03/21/american-counseling-association-and-the-american-school-counselor-association-announce-new-collaborative-relationship
https://www.counseling.org/%20news/updates/2018/03/21/american-counseling-association-and-the-american-school-counselor-association-announce-new-collaborative-relationship
https://www.counseling.org/%20news/updates/2018/03/21/american-counseling-association-and-the-american-school-counselor-association-announce-new-collaborative-relationship
https://www.counseling.org/%20news/updates/2018/03/21/american-counseling-association-and-the-american-school-counselor-association-announce-new-collaborative-relationship
https://www.schoolcounselor.org/Standards-Positions/Position-Statements/ASCA-Position-Statements/The-School-Counselor-and-School-Counseling-Prepara
https://www.schoolcounselor.org/Standards-Positions/Position-Statements/ASCA-Position-Statements/The-School-Counselor-and-School-Counseling-Prepara
https://www.schoolcounselor.org/Standards-Positions/Position-Statements/ASCA-Position-Statements/The-School-Counselor-and-School-Counseling-Prepara
https://www.schoolcounselor.org/Standards-Positions/Position-Statements/ASCA-Position-Statements/The-School-Counselor-and-School-Counseling-Prepara
https://www.schoolcounselor.org/Recognition/ASCA-Recognized-School-Counselor-Preparation-Progr/School-Counselor-Preparation-Program-Standards-FAQ
https://www.schoolcounselor.org/Recognition/ASCA-Recognized-School-Counselor-Preparation-Progr/School-Counselor-Preparation-Program-Standards-FAQ
https://orcid.org/0000-0001-6222-6505
https://orcid.org/0000-0003-4129-3308
https://orcid.org/0000-0001-9243-708X


Journal of School-Based Counseling Policy & Evaluation                       Volume 3(2) 

 

Betters-Bubon et al. (2021)   49 

Progr/School-Counselor-Preparation-Program-

Standards-FAQ  

Astramovich, R. L., Hoskins, W. J., Gutierrez, A. P., & 

Bartlett, K. A. (2013). Identifying role diffusion in 

school counseling. Professional Counselor, 3(3), 175-

184. https://doi.org/10.15241/rla.3.3.175  

Bowers, H., Lemberger-Truelove, M. E., & Brigman, G. 

(2018). A social-emotional leadership framework for 

school counselors. Professional School 

Counseling, 21(1b), 1-10. 

https://doi.org/10.1177/2156759X18773004   

Bronfenbrenner, U., & Morris, P. A. (2006). The 

bioecological model of human development. In R. M. 

Lerner (Ed.) Handbook of child development: Vol. 1. 

Theoretical models of human development (6th ed., 

pp. 793 – 828). Wiley. 

Cinotti, D. (2014). Competing professional identity models 

in school counseling: A historical perspective and 

commentary. Professional Counselor, 4(5), 417-425. 

https://doi.org/10.15241/dc.4.5.417  

Council for Accreditation of Counseling and Related 

Educational Programs. (2015). 2016 CACREP 

standards. http://www.cacrep.org/wp-

content/uploads/2017/08/2016-Standards-with-

citations.pdf 

Council for the Accreditation of Educator Preparation 

(n.d.). Programs to be submitted for SPA review. 

http://caepnet.org/accreditation/caep-

accreditation/spa-program-review-process/programs-

to-be-submitted-for-spa-review  

College Board. (2011). School counselors literature and 

landscape review: The state of school counseling in 

America. Civic Enterprises. https://secure-

media.collegeboard.org/digitalServices/pdf/advocacy

/nosca/counselors-literature-landscape-review.pdf 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry 

and research design: Choosing among five 

approaches (4th ed.). Sage. 

DeKruyf, L., Auger, R., & Trice-Black, S. (2013). The role 

of school counselors in meeting students' mental 

health needs: Examining issues of professional 

identity. Professional School Counseling, 16(5), 271-

282. https://doi.org/10.1177/2156759X0001600502    

Dollarhide, C. T., & Lemberger-Truelove, M. E. (Eds.). 

(2018). Theories of school counseling for the 21st 

century. Oxford University Press. 

Education Trust. (1997). The national guidance and 

counseling reform program. Author. 

Eissenstat, S. J., & Bohecker, L. (2018). United we stand: 

Narrative study to aid the counseling profession in 

developing a coherent identity. The Qualitative 

Report, 23(6), 1314-1333. 

https://nsuworks.nova.edu/tqr/vol23/iss6/4      

Fan, K., Carey, J. C., Martin, I., & He, L. (2019). Activities 

and role of school-based counselors in the U.S.: A 

national survey of American Counseling Association 

members. Journal of School-Based Counseling Policy 

and Evaluation, 1(2), 34-50. 

https://doi.org/10.25774/8nz2-4y62  

Flynn, S. V., & Korcuska, J. S. (2018). Credible 

phenomenological research: A mixed‐methods 

study. Counselor Education and Supervision, 57(1), 

34-50. https://doi.org/10.1002/ceas.12092   

Goodman-Scott, E., Betters-Bubon, J., & Donohue, P. 

(Eds.). (2019). The school counselor’s guide to multi-

tiered systems of support. Routledge.  

Gruman, D. H., Marston, T., & Koon, H. (2013). Bringing 

mental health needs into focus through school 

counseling program transformation. Professional 

School Counseling, 16(5), 333- 341. 

https://doi.org/10.1177/2156759X1201600506  

Gysbers, N. C. (2010). Remembering the past, shaping the 

future. American School Counselor Association. 

Gysbers, N. C., & Henderson, P. (2012). Developing and 

managing your school guidance and counseling 

program. American School Counselor Association. 

Havlik, S. A., Malott, K., Yee, T., DeRosato, M., & 

Crawford, E. (2019). School counselor training in 

professional advocacy: The role of the counselor 

educator. Journal of Counselor Leadership and 

Advocacy, 6(1), 71-85. 

https://doi.org/10.1080/2326716X.2018.1564710 

Hays, D. G., & Singh, A. A. (2012). Qualitative inquiry in 

clinical and educational settings. Guilford. 

Hickman, A. (2018, September 27). ASCA CAEP SPA 

FAQs – take two [Msg 1]. Message posted to ASCA 

SCENE, School Counselor Educator Community.  

International School Counselor Association. (n.d.). Our 

Mission. ISCA. https://iscainfo.com/Our-Mission.  

Kaplan, D. M., & Gladding, S. T. (2011). A vision for the 

future of counseling: The 20/20 principles for unifying 

and strengthening the profession. Journal of 

Counseling & Development, 89(3), 367-372. 

https://doi.org/10.1002/j.1556-6678.2011.tb00101.x  

Kaplan, D. M., Tarvydas, V. M., & Gladding, S. T. (2014). 

20/20: A vision for the future of counseling: The new 

consensus definition of counseling. Journal of 

Counseling & Development, 92(3), 366-372. 

https://doi.org/10.1002/j.1556-6676.2014.00164.x  

Kvale, S. (2007). Doing interviews. Sage. 

Lambie, G. W., Stickl Haugen, J., Borland, J. R., & 

Campbell, L. O. (2019). Who took “counseling” out 

of the role of professional school counselors in the 

United States? Journal of School-Based Counseling 

Policy and Evaluation, 1(3), 51-61. 

https://doi.org/10.25774/7kjb-bt85    

Leahy, M.J, Tarvydas, V.M., & Phillips, B.N. (2011). 

Rehabilitation counseling's Phoenix Project: Re-

visiting the call for unification of the professional 

associations in rehabilitation 

https://www.schoolcounselor.org/Recognition/ASCA-Recognized-School-Counselor-Preparation-Progr/School-Counselor-Preparation-Program-Standards-FAQ
https://www.schoolcounselor.org/Recognition/ASCA-Recognized-School-Counselor-Preparation-Progr/School-Counselor-Preparation-Program-Standards-FAQ
https://doi.org/10.15241/rla.3.3.175
https://doi.org/10.1177/2156759X18773004
https://doi.org/10.15241/dc.4.5.417
http://www.cacrep.org/wp-content/uploads/2017/08/2016-Standards-with-citations.pdf
http://www.cacrep.org/wp-content/uploads/2017/08/2016-Standards-with-citations.pdf
http://www.cacrep.org/wp-content/uploads/2017/08/2016-Standards-with-citations.pdf
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-process/programs-to-be-submitted-for-spa-review
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-process/programs-to-be-submitted-for-spa-review
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-process/programs-to-be-submitted-for-spa-review
https://secure-media.collegeboard.org/digitalServices/pdf/advocacy/nosca/counselors-literature-landscape-review.pdf
https://secure-media.collegeboard.org/digitalServices/pdf/advocacy/nosca/counselors-literature-landscape-review.pdf
https://secure-media.collegeboard.org/digitalServices/pdf/advocacy/nosca/counselors-literature-landscape-review.pdf
https://doi.org/10.1177/2156759X0001600502
https://nsuworks.nova.edu/tqr/vol23/iss6/4
https://doi.org/10.25774/8nz2-4y62
https://doi.org/10.1002/ceas.12092
https://doi.org/10.1177/2156759X1201600506
https://doi.org/10.1080/2326716X.2018.1564710
https://doi.org/10.1002/j.1556-6678.2011.tb00101.x
https://doi.org/10.1002/j.1556-6676.2014.00164.x
https://doi.org/10.25774/7kjb-bt85


Reactions to Changes in the Profession  Volume 3(2) 

 

Betters-Bubon et al. (2021)   50 

counseling. Rehabilitation Research, Policy, and 

Education, 25(1), 5–14. https://doi.org/10.1891/2168-

6653.25.1.5  

Levy, I. P., & Lemberger-Truelove, M. E. (2021). Educator-

counselor: A nondual identity for professional school 

counselors. Professional School Counseling, 24(1b), 

1-7. https://doi.org/10.1177/2156759X211007630   

McMahon, H. G., Mason, E. C. M., & Paisley, P. O. (2009). 

School counselor educators as educational leaders 

promoting systemic change. Professional School 

Counseling, 13(2), 116-124. 

https://doi.org/10.1177/2156759X0901300207  

McMahon, H. G., Mason, E. C. M., Daluga-Guenther, N., 

& Ruiz, A. (2014). An ecological model of 

professional school counseling. Journal of Counseling 

& Development, 92, 459-471. 

https://doi.org/10.1002/j.1556-6676.2014.00172.x  

Moustakas, C. (1994). Phenomenological research 

methods. Sage. 

Patton, M. Q. (2015). Qualitative evaluation and research 

methods (4th ed.). Sage. 

Reiner, S. M., & Hernandez, T. J. (2013). Are we going in 

the right direction? Concerns about school counseling. 

Michigan Journal of Counseling, 39(2), 28-41. 

https://doi.org/10.22237/mijoc/1356998580    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Song, S. Y., Eddy, J. M., Thompson, H. M., Adams, B., & 

Beskow, J. (2020). Restorative consultation in 

schools: A systematic review and call for restorative 

justice science to promote anti-racism and social 

justice. Journal of Educational and Psychological 

Consultation, 30(4), 462-476. 

https://doi.org/10.1080/10474412.2020.1819298  

Warren, J. M., Jones, S. J., & Unger, D. L. (2020). 

Strengthening professional school counseling: A call 

to action. Professional Issues in Counseling, 6(1), 61-

76.  

Watkinson, J. S., Goodman‐Scott, E. C., Martin, I., & Biles, 

K. (2018). Counselor educators' experiences preparing 

preservice school counselors: A phenomenological 

study. Counselor Education and Supervision, 57(3), 

178-193. https://doi.org/10.1002/ceas.12109   

Woo, H., Lu, J., Harris, C., & Cauley, B. (2017). 

Professional identity development in counseling 

professionals. Counseling Outcome Research and 

Evaluation, 8(1), 15-30. 

https://doi.org/10.1080/03054985.2017.1297184   

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1891/2168-6653.25.1.5
https://doi.org/10.1891/2168-6653.25.1.5
https://doi.org/10.1177/2156759X211007630
https://doi.org/10.1177/2156759X0901300207
https://doi.org/10.1002/j.1556-6676.2014.00172.x
https://doi.org/10.22237/mijoc/1356998580
https://doi.org/10.1080/10474412.2020.1819298
https://doi.org/10.1002/ceas.12109
https://doi.org/10.1080/03054985.2017.1297184

